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Abstract 
The aim of this study is to examine English preparatory class students’ attitudes towards the reasons for using Turkish while 
learning a foreign language (English).  A five-point Likert type scale consisting of 28 items was developed to measure students’
attitudes towards using the target language and the native tongue as a medium in the classroom. The scale, then, was 
administered on randomly chosen 172 preparatory class students (98 female, 74 male). Factor analysis, t-test and one-way 
analysis of variance (ANOVA) were carried out; for the data distribution, frequency, percentage and means were calculated. No 
significant difference was found out among the sub-scales in terms of age and gender. 
Keywords: Reasons for using native tongue; target language; fear; motivation deficiency; self confidence deficiency and readiness.
1. Introduction 
Language is a tool enabling a mutual communication among the people. Human beings, as social creatures, have 
always made effort to communicate with others in their surroundings. In parallel with the advances in industry, 
technology and society, they wanted to communicate with other nations and as a result of this learning a foreign 
language has become an effortful issue. This necessity, recently, has turned out to be an obligation due to the 
increase in mass media, rapidly advancing technology and science, development of transportation and the fact that 
collaboration among the countries in terms of trade, military and education have become more of an issue. 
This change and necessity is not looked over in Turkey and foreign language teaching has been included in 
curriculum in various levels of primary school education to higher education. However, it has been observed that 
sufficient success levels have not been reached despite all the investments and efforts. There are a lot of factors that 
affect foreign language teaching directly and that could be issues of scientific research such as teaching methods and 
approaches, teacher and student motivation.  
Foreign language teaching has methods and techniques peculiar to itself. In order for success to be achieved in 
foreign language teaching the purposes and methods and techniques to be used should be well determined. (Ayhan, 
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1999:19). Principles that should be always kept in mind during teaching are called teaching methods. Activities 
planned throughout teaching cannot contradict these methods (Richards ve Rogers, 1991: 14) . 
In our country a university graduate receives 700 – 800 hours of foreign language learning throughout his/her 
education but the result in foreign language learning accusation is well below what is desired ( Tarcan, 2004: 3). It is 
revealed that the choice of method and technique could be discussed in this failure. The choice of method and 
technique is an important and indispensible factor that takes place before education process and that has a 
determining role in the efficiency of teaching according to current opportunities (Cook, 1991. 4). 
A student’s learning behavior may also be considered effective in language teaching. The fact that a student 
wants to use his/her behaviors that s/he used when learning mother tongue might cause problems. Unless transfer 
and perception skills of the student are improved s/he finds it difficult to cope with these problems. (Gülmez, 1982: 
27). In this case mother tongue – foreign language relationship should be studied.  
Recent research has shown that mother tongue has both positive and negative effects on foreign language 
teaching.  While in-class foreign language teaching methods – e.g. demonstration, question-answer, drama and act-
out, pair and group work, game – are used students often refer to mother tongue and this inclination reduces as they 
master the target language.  
This research looked into the reasons why students tend to use mother tongue and this inclination which might 
often pose itself as a problem in-class interactions was investigated in various aspects.  
The answer to the questions of “What is students’ attitude toward using mother tongue in class interactions while 
learning a foreign language in terms of fear, readiness, motivation and self-esteem? Is there a meaningful difference 
in these attitudes in terms of gender and age?” was sought in the research.  
It was assumed that 24 items in attitude scale was correctly understood by each student and they gave sincere and 
correct responses. The research was restricted to 172 students at Afyon Kocatepe University, School of Foreign 
Languages.
1. Method 
1.1. Universe and sampling  
The universe of the research in which general scanning model was used was comprised of students at Afyon 
Kocatepe University, School of Foreign Languages during 2008-2009 spring term. Sampling was comprised of 
randomly chosen 172 students, 98 of whom were female and 74 of whom were male.  
1.2. The Development of data collection tool
An attitude scale developed by researchers was used as data collection tool. This scale was developed to find out 
the reasons why students use Turkish during class interactions.   
In attempts to develop the scale students were particularly asked to write essays about these reasons to come to a 
conclusion and samples that came up during teaching were noted and thus scale statements were formed. A pool of 
items of 32 was comprised from general emotion, attitude and opinions. After it was viewed and evaluated by field 
experts some items were excluded and some was reviewed and amended and final form of the scale was reached. 
Final scale had Likert type 5 scale with 24 items.  
Options were ‘I totally agree’, ‘I agree’, ‘I can’t decide’, ‘I don’t agree’ and ‘I totally disagree’. Students were 
asked to choose the option that best reflected their emotions and opinions. Later, the questionnaire was applied to 
the sampling group, to 172 students.  K.M.O. values were viewed firstly according to the data gathered from the 
application and due to the fact that the value was 0.67 factor analysis was found to be applicable (Büyüköztürk, 
2005). Factor analysis was carried out to determine the reliability and validity of data collection tool that comprised 
of 24 items to research the reasons why students use Turkish in class interactions in foreign language classes. Factor 
analysis is called the process of determining functional definitions of concepts with the use of items’ load value or 
the process of determining new concepts (variables) which are called factorization or common factor (Büyüköztürk, 
2005). In conclusion of this, analysis 28 items whose factor loads varied between .35-.85 and 4 factors in which 
these items were present were found.  
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First factor “fear”(6 items), second factor “the lack of motivation” (9 items), third factor “lack of self-esteem”(6 
items) and fourth factor “readiness” (3 factors) were named. The reliability of the scale was found to be Alpha=.71. 
According to Özdamar (1997) this alpha coefficient shows that the scale is reliable.  
Data gathered from this scale was evaluated with statistical calculations. Meaningfulness level of the research 
was taken as 0.05. Evaluation was carried out on 172 questionnaires in total. In interpretation of the data in order to 
calculate the grades of the students’ answers, items were given grades of 5 for ‘I totally agree’, 4 for ‘I agree’, 3 for 
‘Neither agree nor disagree, 2 for ‘I don’t agree’ and 1 for ‘I totally disagree’. In interpretation of the data statistical 
calculations of arithmetic average, frequency, percentage, t-test, one-way Anova and Tukey tests were used.  
1.2. The application of data collection tool  
The questionnaire that was amended after necessary analysis were handed out to students by the researcher and 
collected the next day by the instructors.   
1.3. Analysis 
Statistical interpretation was used in the analysis of data. On the scale that had positive statements starting from 
the statement of “I totally agree” items were graded as 5, 4, 3, 2, 1. Grade ranges of students’ agreements of the 
scale items was determined as: ‘I totally agree’ 4.21–5.00, ‘I agree’ 3.41–4.20, ‘Neither agree nor disagree’ 2.61–
3.40, ‘I don’t agree’ 1.81–2.60 and ‘I totally disagree’ 1.00–1.80.  
In analysis of data frequency (f) and percentage (%) techniques were used for analysis of personal characteristics. 
Independent groups t test and oneway Anova were used to determine whether the differences between groups that 
were formed according to gender and age were meaningful in opinions about reasons why students use Turkish in 
class interactions in English classes.  Meaningfulness level in data analysis were accepted as 0.05. 
2. Results (Findings) 
In this section personal details of the students who took part in this research, analysis results of students’ 
opinions that were gathered with the scale used and the interpretation of these results are stated.  
Table 1. Factor loads, means, frequencies and percentages of the statements in the questionnaire
Item Statements 
Fac
t.
loa
d
 1 2 3 4 5 X Result 
f 21 44 43 43 21 1. I believe that course books don’t assist us to improve 
speaking.
.47 
% 12,2 25,6 25 25 12,2 
2,99 NA./DA. 
f 13 31 26 51 51 2. I believe that my English     knowledge is adequate for 
listening but not for speaking. 
.61 
% 7.6 18 15.1 29.7 29.7 
3.55 A. 
f 61 45 26 25 15 3.  I believe that English is a skill that I can only use at 
school. 
.37 
% 35.5 26.2 15.1 14.5 8.7 
2..34 DA. 
f 41 59 22 31 19  4. I am anxious about being ridiculed as I speak. .74 
% 23.8 34.3 12.8 18 11 
2.58 DA 
f 82 47 17 13 13  5. I am offended by the teacher correction as I speak. .72 
% 47.7 27.3 9..9 7.6 7.6 
2.00 DA 
f 39 45 27 36 25 6. I am anxious about the possibility of mispronouncing 
English words. 
.66 
% 22.7 26.2 15.7 20.9 14.5 
2.78 NA/DA 
f 35 27 28 38 44 7. By the time I finish preparatory program, I will start 
my department where the medium of instruction is 
Turkish. 
.45 
% 20.3 15.7 16.3 22.1 25.6 
3.16 NA/DA 
f 45 35 46 26 20 8.When I start my program, I can the must courses in 
English as a passive listener. 
.69 
% 26.2 20.3 26.7 15.1 11.6 
2.65 NA/DA 
9. I think, in English I will not be able to express what I 
want to
.48 f 19 31 25 57 39 3.55 A 
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want to.   % 11 18 14.5 33.1 22.7   
f 67 38 26 17 24 10. I believe, my previous negative experiences has built 
up prejudices against English. 
.38 
% 39 22.1 15.1 9.9 14 
2.37 DA 
f 42 41 34 36 19 11. I want to speak English in the class but as my friends 
are not enthusiastic, I give up. 
.41 
% 24.4 23.8 19.8 20.9 11 
2.70 NA/DA 
f 61 39 21 27 24 12. My motivation in speaking English decreases 
because of absenteeism. 
.41 
% 35.5 22.7 12.2 15.7 14 
2.50 DA 
f 13 24 30 34 71 13. I believe that the best medium is the native tongue. .38 
% 7.6 14 17.4 19.8 41.3 
3.73 A 
f 15 22 38 53 44 14. I believe that I have learned English but I am not 
ready to speak. 
.57 
% 8.7 12.8 22.1 30.8 25.6 
3.51 A 
f 80 42 21 21 8 15. I abstain from the teacher’s reaction if I make a 
mistake. 
.74 
% 46.5 24.4 12.2 12.2 4.7 
2.04 DA 
f 33 48 33 37 21 16. I cannot build English sentences. .52 
% 19.2 22.9 19.2 21.5 12.2 
2.79 A 
f 51 44 29 28 20 17. I think that a level of success to pass the proficiency 
test is enough. 
.76 
% 29.7 25.6 16.9 16.3 11.6 
2.54 A 
f 18 29 34 48 43 18. My vocabulary knowledge is not adequate for 
speaking.
.40 
% 10.5 16.9 19.8 27.9 25 
3.40 A 
F 42 40 25 32 33 19. I do not think that my English will improve by 
speaking with classmates. 
.32 
% 24.4 23.3 14.5 18.6 19.2 
2.84 NA/DA 
f 7 26 32 69 38 20. It takes a longer time to express in English. .65 
% 4.1 15.1 18.6 40.1 22.1 
3.61 A 
f 9 9 14 53 87 21. As the lessons are entertaining, I get more disposed 
to speak English. 
.40 
% 5.2 5.2 8.1 30.8 50.6 
4.16 SA 
f 17 25 26 52 52 22. If I fulfill my assignments in time, I speak English 
more  in the class.   
.85 
% 9..9 14.5 15.1 30.2 30.2 
3.56 A 
f 11 16 27 57 61 23. If I do any pre-learning activity,  I speak English 
more  in the class.   
.83 
% 6.4 9.3 15.7 33.1 35.5 
3.81 A 
f 12 22 35 44 59 24. I think the main objective of the program is to teach 
a general English, not to teach speaking. 
.35 
% 7 12.8 20.3 25.6 34.3 
3.67 A 
A: Agree   DA: Disagree   NA./DA.: Neither agree nor disagree   SA:Strongly agree 
Table 1 shows that the students strongly agree with the twenty first statement: As the lessons are entertaining, I 
get more disposed to speak English” (mean: 4.16) while they strongly disagree with the fifth and fifteenth statements 
which are related to the discouraging manners of the teacher (mean: 2 and 2.04 respectively). According to these 
results, we can say that the students’ level of target language use increases as their motivation level goes up. In 
addition, we can also point out that the students’ anxiety level associated with teacher’s attitudes is not high. 
Table 2. t- test results for gender
Statement Types  N X Standart Deviation T test p 
1 108 15.52 5.27 Fear
2 64 13.85 4.83 
2,06 0.40 
1 108 21.84 5.63 Lack of 
Motivation  2 64 22.85 6.25 
0.97 0.32 
1 108 20.94 5.33 Self Confidence 
Deficiency 2 64 20.10 4.50 
1.05 0.29 
1 108 11.73 2.68 Readiness
2 64 11.23 3.07 
1.11 0.26 
According to the results of the t-test aiming to find out whether there is a significant relationship between gender 
and the responses given to the statements, table 2 show that the relationship between gender and responses is not 
significant (p>0.05). 
Table 3. Results of One-way Anova Test for age  
Statement Types Age Range N X S.S F P 
17-19 87 15.13 5.368 
20-22 82 14.64 5.007 
Fear
23 3 15.33 4.618 
.200 .819 
Lack of motivation 17-19 87 22.18 5.948 .208 .813 
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20-22 82 22.09 5.836 
23 3 24.33 6.429 
17-19 87 19.98 4.591 
20-22 82 21.23 5.471 
Self Confidence 
Deficiency 
23 3 23.00 4.000 
1.630 .199 
17-19 87 11.29 2.828 
20-22 82 11.86 2.857 
Readiness
23 3 10.00 1.732 
1.301 .275 
The result of One-way Anova test aiming to find out whether there is a significant difference between the 
responses given to the statements and age show no significant difference (p>0.05). In other words, age is not a 
significant variable.  
3. Conclusion Discussion and Recommendation
In this study the students are asked to respond to the statements concerning why they tend to use the native 
tongue instead of the target language during the lessons.  It is found out that the relationship between gender and 
responses is not significant. 
There seems to be no variation in the views and attitudes regarding the reasons for using the native tongue in the 
class. That is, the views and attitudes of the students from different age groups show no significant difference. 
 In order to maintain a permanent learning in foreign language teaching, the target language must be used 
effectively during the lessons as much as possible. Apart from teaching four language skills (reading, listening, 
speaking and writing), the target language should also be used in  classroom communication in an effective manner. 
In parallel with this study, Penny Ur (2000) investigates: “Why do we have difficulty in making our students speak 
the target language in foreign language classes?” and she states reasons more or the less the same as presented here 
in this study: fear of making mistakes, abstaining from criticism, effortlessness of speaking the native tongue versus 
the artificial environment when they speak the target language although they all possess a common native tongue. 
The students strongly agree with the twenty first statement: As the lessons are entertaining, I get more disposed to 
speak English” (mean: 4.16) Therefore we can think that the major motivation source is the teacher for making the 
students speak the target language. According to Demirel (2003), the best teacher is the one who makes the students 
speak to the utmost of their abilities. 
 It is a widely known issue that the more the students practice new words, structures, strategies, etc. the more 
their learning is permanent. Thus, the implementation of newly learned knowledge or skill at practical classroom 
settings using the target language – English in this study - is crucial. Above all, we also state some suggestions 
which can make contribution in improving the quality of foreign language teaching in our country.
The sample in this study is limited due to the possible difficulties in administration. Future studies can be carried 
out by increasing the sample size. 
In order to enhance the students’ motivation, the teacher can exemplify the advantages of learning a foreign 
language such as continuing their studies abroad, attending domestic and foreign educational programs. 
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